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Aim
Provide learners with knowledge of social-constructivist and 
emancipatory pedagogies as means to empower people to 
take a primary role on Climate Change (CC) adaptation 
actions. 



Knowledge
K1.
Demonstrate knowledge of the 
adult centered social-
constructivist theories and the 
strategies to foster virtuous 
action mechanisms on climate 
adaptation.
K2.
Demonstrate knowledge of the 
different emancipatory 
pedagogies
K3.
Demonstrate knowledge of the 
critical and strategic analysis 
theories 

Skills
S1. 
Explain the correlation between social 
learning and climate change (CC) 
adaptation actions.

S2. 
Identify factors and representations 
promoting emancipatory and social 
learning in CC adaptation
initiatives taking into account the 
personal life experiences of 
audiences

S3.
Identify the useful and necessary 
knowledge for a critical analysis of the 
adaptation actions to climate change

Responsibilities & Autonomies

C1. 
Develop strategies to boost and 
co-construct CC adaptation 
actions through social learning 
and emancipatory pedagogies.



MODULE 
GUIDANCE
Here you can find a synopsis 
presenting the key factual 
and conceptual information 
about the topics of this 
module, to provide you with 
the necessary knowledge.

https://unsplash.com/photos/jkBvXKwr4MY



1.1 Social learning theory (Bandura)

Four principles for learning in own social environment and its applications for adults. 1. 
Attention: the ability to concentrate on the tasks to be completed; 2. Retention: the 
ability to internalize information; 3. Reproduction: the ability to reproduce information 
previously learned (behavior, skills, knowledge) when necessary; 4. Motivation: the 
ability to develop a sense of personal effectiveness/efficiency (SPE) to mobilize adequate 
resources and set realistic and appropriate goals. Four sources are at the origin of SPE: 
past experiences, verbal persuasion, vicarious experiences, and physiological 
conditions/states. 



1.2 Socio-cognitive conflict
Concept that highlights the positive influence of social interactions on learning. Under 
certain conditions, peer learning is superior to learning because it gives rise to 
confrontations of points of view generating the questioning of representations, and 
therefore the emergence of new knowledge. It promotes cooperative learning, the 
resolution of complex tasks but is counterproductive for simple learning. Four effects: 
1. Decentering from one's point of view; 2. Collection of information or new ideas; 3. 
Reinforcement of involvement and motivation (PSE); 4. Learning of social skills 
(active listening, empathy, argumentation…). 



1.3  Abstraction (Britt-Mari Barth)

An essential step in the construction of knowledge, the process of abstraction is based 
on the ability to select the essential characteristics of an object in order to identify it, 
classify it in a category and distinguish it from another and thus allow mastery over the 
object and the environment. Two key concepts in learning: 1. Recognize the specific 
attributes of the concept and their relationships; 2. Understand the complexity of the 
process with its mental strategies (hypothesis formulation, testing, readjustment). 
Three steps to follow: 1. Exploration and observation; 2. Mental representation; 3. 
Abstraction. 



1.4 Learning strategies (Leclercq et Poumay)
Taxonomy of eight learning methods: 1. Imitation: learning by watching a person perform 
the right actions (observation, explanation of actions, choices and decisions made); 2. 
Reception: receive information from a more expert person; 3. Exercise: useful for 
integrating and automating procedures; 4. Exploration: exploring resources on your own; 
5. Experimentation: learning by trial and error approach (laboratory, role playing, etc.); 6. 
Creation: scenario where different approaches and outcomes are possible (project 
pedagogy); 7. Debate: comparison of their knowledge, their representations (peers, 
experts, etc.); 8. Meta-reflection or self-regulation: dynamic process by which the learner 
plans, monitors and evaluates his learning. 



2.1 “Circept” emancipatory pedagogy
This CIRCEPT (contraction of CIRconference and conCEPTs) allows the establishment of 
a formative and inclusive evaluation system of the emancipatory effect of collective action. 
It encourages the co-construction of a collective tool, negotiated and transferable to the 
social, educational and cultural reality of a specific group. It highlights poles of proximity, 
complementarity and opposition to better assess action and imagine solutions. It promotes 
the transition from observation to analysis by revealing reality in its structure and dynamics 
as well as in its entirety and complexity. Four areas of knowledge (know-how, social 
knowledge, collective knowledge and action knowledge), the intersection of which gives 
rise to four learning attitudes/postures (situating oneself, moving, getting involved and 
allying itself with others). 



2.2 Empowerment (Charlier)

Dynamic process which allows individuals, groups or associations, victims of 
domination, to grant themselves or to increase their power of action and decision, to 
modify their social, economic or political conditions and to increase their control over 
their environment. The intersection of the concept of empowerment with the theory of 
power highlights a series of indicators determining the power to act, allows projects to 
be evaluated and provides perspectives for combating social inequalities. Four forms of 
power: "power to", "power over", "power with" and “power within” 



2.3 Action-based Learning (VJA: voir-juger-agir)
A process of social transformation towards a more democratic society, which places at 
the center of its approach the “Education” articulated with collective action and the 
development of all facets of the personality of those who engage in it. Three 
dimensions articulated to each other: See, Judge and Act. Seven elements form the 
basis and fundamentally determine its aims, objectives. 1. Education as a lever for 
social change; 2. Between them, by them and for them; 3. The contradiction between 
daily life and deep aspirations as the starting point of the educational process; 4. 
Action as a process of education; 5. The construction of own knowledge; 6. A slow, 
gradual and reciprocal process; 7. Organize to develop 



3.1 Actions to adapt to CC
Development of a training process aimed at the emergence of adaptation actions to 
CC starting from elements of emancipatory and socio-constructivist pedagogies 
centered on adults. This will involve identifying useful and necessary knowledge such 
as representations and concepts related to climate change and adaptation actions 
(CO2 emissions, sustainable development, decreasing growth, green economy, 
carbon tax, carbon footprint, smart meters, energy saving, fair taxation, etc.) 



3.2 Strategic analysis (Crozier & Friedberg)

Organizational analysis model that revolves around understanding the relationships that 
actors form with each other, the strategic power relationships that they implement to control 
the relevant areas of uncertainty defined by CC constraints. Depending on the problematic 
situation and the adaptation actions proposed at the individual, collective, institutional, 
national, international level, it will be a question of identifying the actors (or groups of 
actors) concerned, mainly by identifying their objectives, their challenges, their strengths, 
constraints and strategies. In the light of the gray areas, levers and resistance revealed by 
the analysis, it will be a question of bringing out from the group the most relevant and 
appropriate actions for them..



3.3 Critical analysis (Ardoino, Dilts)

Climate change can be analyzed from an ecological, environmental, strategic, 
economic, political, ideological perspective,…. To act on and in our environment, three 
action and analysis grids can be used to question the problematic situation of CC and 
the proposed adaptation actions. The Ardoino grid with 6 levels of analysis (personal, 
interpersonal, group, organizational, institutional and value), the Dilts grid with seven 
levels linked to each other (environment, behavior, strategy, belief, value, identity, 
vision) and the grid of the 4 critical thoughts of Growth (elaborated by CIEP & FTU –
see the slides below). 



TUTORIALS
Here you can find a set of 
self-explanatory task-cards, 
specifically designed to 
provide real-world examples 
and supply the practical 
information to develop your 
skills. https://unsplash.com/photos/1o8VV8yOw4
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CC My problem or our problem?
"I would like to feed my children with "organic“ products, but they are expensive" 

“Heating savings? But I'm already depriving myself to be able to pay the bill! “

“Where I live I need a car to go to work because there is a shortage of buses. Why 
should I pay a carbon tax? " 

“I work 12 hours a day to make ends meet. No time to run to the local grocery stores ” 

"I cultivate a vegetable garden without using pesticides, but we live near the highway, so 
we suffer from pollution anyway" .



CC My problem or our problem?
We all can (should!) ask ourselves questions, pay attention to our consumption, change 
behavior, improve things ... 
But our choices and our lifestyle depend also on collective choices! For example in terms 
of: 

• Mobility
• Working hours
• Equity in the sharing of household chores
• Proximity to collective/public equipment
• Income distribution…



This photo taken with a drone by Johnny Miller, gives a striking vision 
of the inequalities of habitat/Housing in South Africa. 



Understand

Do you think that countering CC is 
a “personal” or a “collective” 
issue?

Search information & studies 
about the issue and confront pro & 
contra arguments

Critical & strategic 
analysis

Apply strategic and critical analysis 
approaches to identify different 
actors (or groups of actors) 
concerned, mainly by expressing 
their objectives, their challenges, 
their strengths, constraints and 
strategies. 



CC and Smart meters for 
electricity - Understand
Outline the main aspects in the 
SMART METERS FOR 
ELECTRICITY initiative of the EU 
and why EU consider that this 
initiative decision making can 
have a positive impact on energy 
savings and on greenhouse gas 
reduction.

CC and Smart meters 
for electricity - Analyse

Write a short article presenting 
the results of your strategic and 
critical analysis (defending or 
criticizing) of the SMART 
METERS FOR ELECTRICITY. 
Eventually include some 
statements and proposals to 
improve the performance and 
relevance of the initiative. 



Power in learning!
Promoting emancipatory and social learning in CC adaptation

Emancipatory pedagogy seeks to invite both students and 
teachers to critically analyse the political and social issues as well 
as the consequences of social inequity. This requires a negotiated 
curriculum based on true dialogue that values social interaction, 
collaboration, authentic democracy, and self-actualization.  This 
approach can be used to empower CC adaptation.



Reflect

Think about the personal life 
experiences of your ‘audience’ 
(your students or your community).  
What is important to them?  What 
would motivate them to act? 

Identify

Following your reflection identify 3 
or 4 areas in your organisation or 
locality which could be researched 
for CC adaptation and are important 
to your audience.  This could 
include use of resources, food, 
transport, consumer choices, 
awareness raising. 



Engage
Set up small groups of 
students/community members to 
take on one of the areas you have 
identified and conduct a mini 
action research project.

Ask each group to a) research 
activities that are currently being 
adopted to mitigate the climate 
change area they are researching 
and b) to work together to identify 
further actions that could be 
promoted.

Review and Promote
Have a ‘show and tell’ event 
where each of the groups comes 
back to report on their activities 
and to share their suggested 
actions.

At the event include a summary 
discussion where the groups 
work together to add any further 
actions and draw up a collective 
action plan for further promotion 
and engagement within the 
organization/community.



PRACTICAL TIPS
Here you can find a checklist 
of points to help you further 
develop the values and 
behaviours to deliver real-
world adult education on 
climate change.
.

https://unsplash.com/photos/HFgxFulbsF4



❑ Encourage trainees (and people in genaral) to learn and 
think critically about real-world issues and to take action 
in response to their learning and analysis.

❑ Encourage trainees (and people in general) to adopt 
systemic and holistic approaches considering relations 
between LOCAL & GLOBAL, PERSONAL & 
COLLECTIVE, LEARNING & ACTING...It’s more about a 
Learn-Think-Act process!



❑ Encourage an emancipatory approach to build know-
how, social knowledge, collective knowledge and action 
knowledge in relation to climate change action within 
your organisation and community

❑ Encourage the creation of small groups or projects 
tasked with promoting awareness of climate change and 
effective actions.



USEFUL 
READING
Here you can find a list of 
relevant online resources, 
organised by the topics of 
the module.

https://unsplash.com/photos/UwZnGlGm06
I



Critical 
thinking

https://www.discoveryinaction.com.
au/wp-content/uploads/2011/06/DIA-
Models-Logical-Levels-of-Change-
Dilts.pdf

Presentation of 
the critical 
thinking theory 
(Robert Dilts).



Critical 
thinking

www.mediateurs-
amis.be/uploads/Grille_Ar
douano_Notes_Fusion.pdf

(in French)

Presentation of 
the critical 
thinking theory 
(Jacques 
Ardoino).

http://www.mediateurs-amis.be/uploads/Grille_Ardouano_Notes_Fusion.pdf
http://www.mediateurs-amis.be/uploads/Grille_Ardouano_Notes_Fusion.pdf


Social 
learning 
theory

www.ijonte.org/FileUpload/
ks63207/File/chapter_4-
..pdf

Presentation of 
the main ideas 
of the Social 
learning 
theory.

(Bandura)



"The European Commission's support for the production 
of this publication does not constitute an endorsement 
of the contents, which reflect the views only of the 
authors, and the Commission canno 
t be held responsible for any use which may be made of 
the information contained therein."
2019-1-BE01-KA204-050400
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